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Assigned 
Level:     
_______________
)
Burnaby School District #41              Revised ESL Writing Matrix	                  Date: ____________________

	 (
Paragraph(s) Development / 
Organization
)
	 (
Developing
) (
Beginner
)Level 1
	Level 2

	 (
Vocabulary Development
)
	

· Has very limited written output
· Can copy very short groups of words 

	

· Constructs simple texts- mostly one paragraph; limited output
· Writing may not be related to topic (student may write on a pre-memorized topic)
· Requires a high degree of visual scaffolding in order to produce some writing
 
	· Constructs basic examples of different text types, e.g.: 2 or 3 paragraph Recounts or Arguments
· Organizes text using a limited range of language features: 
· for Recounts, places phrases of time and place at the front (i.e. foregrounds)
· for Arguments places logical connectors at the front, e.g., however, on the other hand
· Relies mostly on examples to make meaning clear; minimal use of academic vocabulary


	
	· Has difficulty communicating due to restricted vocabulary
· Uses a limited range of everyday, concrete vocabulary
· Understands and uses a narrow range of action verbs expressing:
· common activities: sit, run, kick, sing
· personal actions: eat,  cry, laugh

	· Vocabulary range is limited to mostly everyday social language
· Uses most basic pronouns: I, you, my book, here
· Incorrect word choice because of phonetic spelling: thing vs think
· Limited vocabulary range causes repetition of key words

	· Expression sounds awkward because of restricted vocabulary / misuse of new words
· Expanding vocabulary range allows for better development of topic
· Isolated use of higher level / academic vocabulary


	 (
Control of Grammar / Surface Features
) 
	· May list words rather than attempt sentences
· Lack of grammar control impedes meaning
· Has little control of spelling and punctuation

	· Uses simple SVO sentence structure
· Chooses highly repetitive sentence beginnings in writing, often personal pronouns
· Often produces run-on sentences
· Evidence of common ESL 1 grammar errors:
· Subject – verb agreement: the giraffes has long necks
· Plurals: I read three book. 
· Count vs no count nouns: I do so many homeworks.
· Begins to use / may omit basic grammatical items such as:
· articles: a, the
· basic prepositions: on, in
· basic conjunctions: and, but
· basic adverbs: very
· Begins to show limited control of the primary tenses: (present, past, future)
· Repetitive use / overuse of continuous tense: 
· I am eating breakfast every day, vs I eat breakfast every day.

	· Continues to use SVO sentence structure but begins to expand information by joining clauses:
· compound sentences with a range of linking conjunctions: then, but, or, so, and
· complex sentences with the most common binding conjunctions: because, when, before, after 
· Begins to choose appropriate tenses and verbs to suit the purpose of the writing 
· Shows control of the primary tenses (present, past, future) and the past tense form of most common irregular verbs: did, went, saw
· Begins to use conditional tenses: I would change the rules if I were the principal. 
· Understands and uses a range of reference items accurately most of the time: ‘My sister’s got a computer. It is a Mac...’
· Spells with greater accuracy (most familiar words) 
· Uses capitalization and punctuation more consistently
· Writing shows evidence of self-correcting / editing text
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	 (
Paragraph / Whole Text Development and Organization
)
	Level 3
	Level 4

	 (
Vocabulary Development
)
	· Demonstrates a greater understanding of purpose in writing. For example, can distinguish between Recounts versus Argument as a text type
· Organizes texts in longer, logically ordered paragraphs. E.g.:
· for expository writing constructs an introductory paragraph and uses topic sentences to link paragraphs
· Uses a small range of appropriate language features that set up the structure of a text. E.g.:
· time and place used at the beginning of Recounts
· conjunctions organizing Arguments: Secondly, In addition, finally
· Attempts to expand the information in a text by joining clauses (the final product may still sound awkward because of evolving fluency).
· forms complex sentences using a wide range of binding conjunctions: because, if, since, because if
· uses a small range of relative pronouns with varying accuracy: ‘We come from Zagreb, which is the capital of Croatia’

	· Writing starts to reflect student’s cognitive ability
· Constructs more advanced text types (genres). E.g.:
· for Recounts includes introduction, sequence of events, and evaluation
· for Arguments includes background information, position, supporting reasons and examples
· Identifies and chooses a wide range of language features to organize the text:
· a range of phrases and dependent clauses 
· a wider range of academic language to organize formal written texts: 'The main factor' instead of ‘Firstly’
· Constructs a more complex introduction and topic
· sentences to clearly predict the content of the whole text 
· Expands information in a text by joining clauses:
· constructs well-formed complex sentences using the range of binding conjunctions accurately: whenever, if, though
· constructs complex sentences using relative clauses accurately: ‘Without enough memory, the computer can crash, which is always frustrating’
· Begins to develop cohesion in texts (i.e. uses language elements that make a text hang together):
· uses, accurately, a range of conjunctions to join sentences or paragraphs in a text: Consequently, Nevertheless
· begins to use text reference items texts: ‘This process ...’, ‘Many of these issues ...
· Uses a range of modality appropriately:
· subjectively by identifying the holder of the view: ‘I am certain that the issues are not ...’
· objectively by hiding the identity of the opinion holder: ‘The issue will certainly cause ...’
· Constructs longer concluding paragraphs in Arguments or Discussions by choosing well from the new information in the text


	 (
Control of Grammar 
)
	· Uses vocabulary that is appropriate to purpose but may sometimes be awkward
· Uses figurative language but is often predictable; overuse of clichés 
· Demonstrates use of more technical, academic language but range is limited
· Begins to use more varied vocabulary:
· verbs expressing mental processes: thought, considered, hate, dislike
· noun groups: a sharp 2B pencil, ‘The children in the water are wearing ...’

	· Uses a wide range of vocabulary appropriate for the purpose ranging from personal to academic texts
· Continues to acquire more content specific vocabulary to best suit new topics
· Vocabulary choices and flow of text appear more authentic  / fluent


	 
	· Has sufficient control of grammar to respond to a range of personal and academic writing tasks
· Uses a variety of verb tenses but often demonstrates errors or shifts in complex verb forms
· Demonstrates some errors in grammar- prepositions, articles, plurals




	· Has control of grammar that allows student to respond, with confidence, to a wide variety of personal and academic writing task
· Uses a variety of tenses correctly but may demonstrate errors or shifts in complex verb forms
· Continues to make some errors in preposition and article usage
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Burnaby School District
Sample: Level 1

 (
Level 1
Paragraph Development / Organization
Constructs simple texts- mostly 
one paragraph
; limited output
Vocabulary Development 
Vocabulary range is limited to mostly 
everyday social language
Incorrect word choice because of 
phonetic
 
spelling
: 
anter
 
vs
 other
Uses most basic 
pronouns
: 
I
, 
we
Limited vocabulary range causes 
repetition
 of key words: 
things
Control of Grammar / Surface Features
Uses 
simple SVO sentence structure
Evidence of common ESL 1 grammar errors:
Subject – verb
 agreement: 
Somebody think to homework…
Plurals
: 
remember 
a little things
.
 
) (
I think 
to homework does help us to learn better.  We are in the school more than six hours.  
Teacher have
 teach us lots of things.  But, we just can remember 
a little things
.  So, we need homework to help us to remember lots of things from class.  But, we should use lots of time to do homework.  And, we don't have time to do 
anter
 things.  So somebody think to homework doesn't help us to learn better.
) (
Task:
 Write your opinion about whether or not teachers should give homework to students.
)


Burnaby School District
Sample: Level 2

 (
To go to school is not a simple thing.  At school everyone has the possibility to start making friends and to improve his culture.  The most part of the teachers give homework to students. I think homework is a part of the world we call school.  Because it makes guys more responsible, it is a kind of training for the adult life.  Homework also gives students the right mentality to use in the real life*.  But teachers don't have to give students too much homework because it's important for them to make relations with other guys.  Also outside the school 
practising
 a sport or playing an instrument or doing other activities.
That's why I say: "Teachers give homework but let guys live their life!"
*and helps them to learn better.
) (
Level 2
Paragraph Development / Organization
Constructs basic examples of different text types: 
2 paragraph text that presents two sides of an argument about more homework 
Organizes
 text using a limited range of language features: 
for 
Arguments
 places 
logical connectors
 at the front: 
I think, also
Vocabulary Development 
Expression sounds awkward
 because of restricted vocabulary / misuse of new words: 
teachers don’t have to give students homework…
Isolated use of higher level / 
academic
 vocabulary: 
culture, training, mentality, responsible, instrument
Control of Grammar / Surface Features
Fewer ESL 1 errors in agreement and plurals
Shows control of the 
primary tenses
 (present, past, future) and the past tense form of most common irregular verbs: 
did
, 
went
, 
saw
Continues to use SVO sentence structure but 
begins to expand
 information by joining clauses:
compound sentences
 with a range of linking conjunctions: 
but, because
binding conjunctions:
 because
) (
Task:
 Write your opinion about whether or not teachers should give homework to students.
)


Burnaby School District
Sample: Level 3
 (
Task:
 Write your opinion about whether or not teachers should give homework to students.
)









































continued over…







 (
To many of us in 
highschool
 homework can be seen as quite the dreaded task.  Although it is a 
crutial
 and beneficial part of the learning 
experiecne
, in most cases it is most commonly looked down 
uppon
.  Personally, through my own experiences I am able to say that, yes to an extent homework can and is 
benificial
 and 
It
 should be required within our school system.
After a long day of school I 
cant
 help but to be 
exuasted
 and mentally drained from my studies.  Along with work I personally have no 
energie
 for homework.  Yet I find that when I am able to do homework I still struggle because I 
dont
 really understand the material but I think I do learn more.
The only negative outcomes to homework is the time it requires to do, but other than that I feel it really does have a positive 
out come
 regardless of the effort and time it should be required.
)
Burnaby School District
 (
Level 3
Paragraph Development / Organization
Demonstrates a greater understanding of 
purpose in writing
. For example, can distinguish between 
Recounts
 versus 
Argument
 as a text type
Organizes
 texts in longer, logically ordered paragraphs. E.g.:
for expository writing constructs an 
introductory paragraph
 and uses 
topic sentences
 to link paragraphs
Attempts to 
expand
 the information in a text by joining clauses: 
I   
       
find
 that when I do homework I…
Vocabulary Development 
Uses 
figurative language
 but is often predictable; overuse of clichés: 
…quite the dreaded task.
Control of Grammar / Surface Features
Has sufficient control of grammar to respond to a range of personal and academic writing tasks
Uses a 
variety of verb tenses
 but often demonstrates errors or shifts in complex verb forms: 
It should be required…
)Sample: Level 3 cont.



Burnaby School District
Sample: Level 4
 (
Task:
 Write your opinion about whether or not teachers should give homework to students.
)









































continued over…



				
						

 (
Everybody hates homework, including me.  Students like us always raise a question, why do we have to do assignments after the busy school day?  Why can't we just go to bed or being a couch potato? Students always ask why, why, why, but we've neglected the importance of doing homework.
Homework definitely helps us learn better.  Teachers will understand what 
is
 missing, what difficulties the students are facing and they'll make improvements.
Some people may say that doing homework is something really stupid because they claimed that they paid full attention in the lesson.  Nevertheless, our memories will fade away as long as we never do the revision.  
Teachers giving us assignments is
 undoubtedly providing a platform for us to do our revision.
Moreover, students can do something meaningful for their studies instead of watching TV or playing video games.  The pros of doing assignments are not just good for our teachers to know how much we've understood but we can 
familiarise
 with ourselves, what 
do we
 need to improve.
All in all, doing homework is good for both students and teachers to know their learning condition.  That's why homework should be required.
)
Burnaby School District
 (
Level 4
Paragraph Development / Organization
Writing starts to reflect student’s 
cognitive ability
Begins to develop
 
cohesion 
in texts (i.e. uses language elements that make a text hang together): 
uses, accurately, a range of conjunctions to join sentences or    
        paragraphs in a text: 
Moreover, all in all
 
Uses a range of 
modality
 appropriately:
subjectively by identifying the holder of the view: ‘
Teachers giving us assignments is 
undoubtedly
 providing a platform for us to do our revisions’, ‘definitely helps us’
Constructs longer 
concluding paragraphs
 in Arguments or    
        Discussions by choosing well from the new information in the text
Vocabulary Development 
Uses a 
wide range of vocabulary
 appropriate for the purpose ranging from personal to academic texts: 
being a couch potato, neglected, importance, revision,
 
Control of Grammar / Surface Features
Has control of grammar that allows student to respond, 
with confidence
, to a wide variety of personal and academic writing tasks
Continues to make some 
errors in prepositions 
(we can familiarize with ourselves)
 
 and 
article
 usage 
 (we never do the revision)
)Sample: Level 4 cont:
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